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Information Requests

1. Please provide the Regents diploma rates for all public high school students in New York City, disaggregated by race/ethnicity, for each annual cohort of students since and including the class of 2000.  Please provide this information for the City as a whole, and by individual high school. 

The DOE annually presents the progress toward school completion of cohorts of students who enter ninth grade for the first time and are scheduled to graduate on time, four years later.  Each student in the cohort is determined to be in one of four possible categories based on his or her status at the end of the 4th year of high school. 

Graduates are students who have received a Regents-Endorsed Diploma, a local high school diploma, GED or special education certificate in June or August of their 4th year of high school.

Dropouts are students who have left the school system without enrolling in another education program that leads either to a high school diploma or to a general equivalency diploma (GED).

Discharges are students who have left the school system and primarily represent students with confirmed admissions to another educational setting, such as a parochial or private school or public school in another state.  These discharges are excluded from calculations because, once these students leave the NYC public schools, the DOE is unable to follow up on their status (e.g., whether they graduated, dropped out or are still enrolled in high school).  Students who aged out of the school system, i.e., reached the age of 21, and students who died prior to completing high school are also counted in this category.  Removing both of these types of discharges from the cohort calculations allows DOE to more precisely follow the impact of the teaching and learning in the school system since it allows DOE to hold itself accountable for the student outcomes of the students in the New York City schools.

Still-enrolled students were still on register and scheduled to continue for a fifth year of high school. 

Types of diplomas have been summarized in two ways: first, what types of diplomas did students in the cohort earn, and second, what types of diplomas did graduates earn.  Data are presented for the Classes of 2000 through 2004, the most recently completed cohort.  Data are presented by racial/ethnic group for each school.  In order to ensure the privacy of students, and as per NYSED accountability requirements, when racial/ethnic groups include fewer than 5 students in a school, the outcomes for that group and the next smallest group have been condensed into one group.  Outcomes for all students are included in citywide totals.

The New York State Board of Regents had been increasing graduation requirements beginning with students who would be expected to graduate in 2000 according to a different phase-in schedule.  Before that time, students could obtain a local diploma by passing the minimum competency exams (RCTs) in the five core subject areas without taking any Regents examinations.  The English Regents was required to meet graduation requirements (e.g., score between 55-64) for the Class of 2000; English and Mathematics Regents were required to meet graduation requirements for the Class of 2001; English, Mathematics, Global History and Geography and U.S. History and Government were required to meet graduation requirements for the Class of 2002; and English, Mathematics, Global History and Geography, U.S. History and Government and Science were required to meet graduation requirements for the Class of 2003 and all classes thereafter.  In summary, the number of Regents exams required to graduate with a local diploma was phased in as follows:

Class of 2004 (2000 entering 9th graders) = 5 Regents

Class of 2003 (1999 entering 9th graders) = 5 Regents

Class of 2002 (1998 entering 9th graders) = 4 Regents

Class of 2001 (1997 entering 9th graders) = 2 Regents

Class of 2000 (1996 entering 9th graders) = 1 Regents

The graduation rates should be examined within the context of the increasingly rigorous diploma requirements.

As indicated in the attached tables, in each of the last five classes, citywide over one-half of Asian graduates and over two-fifths of White graduates earned Regents-Endorsed diplomas, as compared to about one-fifth of Hispanic and Black graduates.  

If the denominator is the total cohort (e.g., graduates, dropouts and still-enrolled students), the percentage of students in their respective cohorts that earn a Regents-endorsed diploma in four years is approximately one-third for Asians and Whites and under one-tenth for Hispanic and Black students in the cohorts.  The percentage of students in all racial/ethnic groups earning a Regents-Endorsed diploma increased in the Class of 2004 from previous classes.

2.
Please provide non-Regents diploma rates for all public high school students in New York City, disaggregated by race/ethnicity, for each annual cohort of students since and including the class of 2000.  Please provide this information for the City as a whole, and by individual high school. 
As indicated in the attached tables, in each of the last five classes, citywide just over two-fifths of Asian and White graduates earned local diplomas as compared with about three-fourths of Hispanic and Black graduates.  

If the denominator is the total cohort (e.g., graduates, dropouts and still-enrolled students), the percentage of students in their respective cohorts that earn a local diploma in four years is about one-fourth for all groups.  The percentage of students in all racial/ethnic groups earning a local diploma increased in the Class of 2004 from previous classes.

In terms of GEDs, about 2% of Asian graduates receive GEDs citywide at the end of four years, as compared with about 5% of White and Black graduates and a little over 6% of Hispanic graduates.  As a percentage of the total cohort, the percentage of students receiving GEDs was slightly more than 1% among Asian students in the cohort, a little more than 3% among White students, and a little under 3% among Black and Hispanic students.

A few students from all groups earn a Special Education Certificate.

3.
Please provide data showing the nature of the discharge from the school system of all students who did not receive a Regents on non-Regents diploma, for all public high school students in New York City, disaggregated by race/ethnicity, for each annual cohort of students since and including the class of 2000.  Please provide this information for the City as a whole, and by individual high school.  
As indicated above and in the accompanying tables, in addition to students discharged as graduates, students in the cohort may be discharged as “Dropouts” or according to one of several discharge codes in the category of “Other Discharges.”

In terms of students discharged as “Dropouts,” it should be noted that the Class of 2004 dropout statistics reflect students who dropped out by June 30th of their 4th year.  The reduction in dropout rates in this class is substantially due to a new DOE policy requiring planning interviews for students above compulsory school age before schools are permitted to discharge them to dropout status.  The interview process may result in students re-engaging in school or a GED program or may delay when students drop out.  Outcomes for those students will be reflected when the DOE calculates the final 7-year statistics for the Class of 2004; many students may remain enrolled in high school and graduate in a fifth or sixth year.  As with prior classes, the final determination of the Class of 2004 dropout and graduation rates will not be known until 2007.

Citywide, by racial/ethnic group, the percentage of students dropping out at the end of four years ranges from about 12% for the earlier classes to a low of about 10% for Asian and White students in the Class of 2004.  For Hispanic students, dropout rates range from about 25% to a low of 20% in the Class of 2004.  For Black students, dropout rates range from about 22% to a low of about 18% for Black students in the Class of 2004.

In terms of students discharged as “Other Discharges,” the largest percentage of discharges for all groups is the category of “Left NYC” as confirmed admissions to other educational settings.  The percentages range from 85% of the “Other Discharges” among Asian students, about 80% of Hispanic students, about 70% of Black students and 60% of White students. 

The next largest category of “Other Discharges” for all groups is discharges to either “Parochial” or “Private” schools.  These percentages range from under 5% respectively for Asians, Hispanics and Blacks to about 10% for White students.  About 10% of the “Other Discharges” among Black students are to institutions, as compared with about 5% for Hispanics and about 1% to 2% for Whites and 1% for Asians.

4.
Please provide data showing how long students remain in the public school system before receiving a Regents diploma, a non-Regents diploma, or a discharge without graduating, for all public high school students in New York City, disaggregated by race/ethnicity, for each annual cohort of students since and including the class of 2000.  In other words, please detail how many students graduate within four years, how many do not, and how long such students remain in the school system before leaving, differentiating between those students who receive diplomas, by type, and those who do not.  Please provide this information for the City as a whole, and by individual high school. 
The DOE follows the progress of students in each cohort twice, once after four years and again at the end of an additional three years, when students would be 21 years old and have aged out of a free public education.  Final follow-up studies are available for the Class of 2000, followed through June 2003, and for the Class of 2001, followed through June 2004.  Again, the diploma data are presented for all students in the cohort and only for graduates.

According to these data, at the end of 7 years, slightly more than 35% of Asian and White students in the Classes of 2000 and 2001 earned a Regents-Endorsed diploma, as compared to just under 10% of Black and Hispanic students in the cohort.  Between 42% and 48% of Black and Hispanic students in these cohorts earned local diplomas, as compared to about 40% of Asian students and about 38% of White students.  About 8% of the Black and Hispanic students in the cohort left school with a GED, as compared to about 9% of Whites and under 5% of Asian students.  Less than 1% of students in all groups earned a Special Education certificate.  

By convention, any student classified as Still-Enrolled at the end of seven years of high schools is categorized as a Dropout, as are students who were discharged with a Dropout code.

5.
Fewer than 1 on 10 black and Latino students receives a Regents diploma, and a mere one-third of white and Asian students do.  To what does the Department attribute these low numbers? 

The historic achievement gap is the result of, among other factors, decades of low expectations, social promotion and inequities in the distribution of human and other resources.   

6.
For the 20 high schools with the highest four-year Regents diploma graduation rates, and for the 20 high schools with the lowest such rates, please provide:

From its first days, this administration has brought to public attention and worked to fix the inequities, including the maldistribution of human and other resources, that are the basis of this question.  Among the factors discussed often by the Chancellor and other Department of Education leadership are the disparity between high-performing and low-performing schools in terms of salaries, the number of vacancies, the number of applications per vacancy and the overall strength of the teaching force in a school.  Addressing these and other disparities has been paramount under Children First, as evidenced by, among other reforms, the reorganization of the DOE, the citywide core curriculum, the end of social promotion and the Lead Teacher provision in the newest agreement with the United Federation of Teachers.  

Due to the late receipt of these questions, particularly given the intervening holiday, we do not have the specific data requested below.  We will send it to you as soon as it is available.  

a)
The average length of teacher tenure within the public school system (for how many years have these teachers been teaching?); 
b)
The average length of teacher tenure at such school (how long do teachers teach at these schools before leaving?); 
c)
The average teacher score on the State-mandated teacher licensing exams (e.g., PRAXIS I, PRAXIS II, LAST, CAT, etc.) 
d)
The average college and graduate school GPAs of the teachers in these schools; 
e)
The percentage of teachers who majored in the field in which they teach; 
f)
The percentage of teachers who hold masters degrees or higher in the field in which they teach; 
g)
The average number of hours of professional development that these teachers have received, and spending per teacher for professional development; 
h)
The length of principal tenure, and average length of assistant principal tenure, within the public school system (for how long have these administrators been employed as pedagogues?); 
i)
The length of principal tenure, and average length of assistant principal tenure, at such schools (how long do these administrators remain at these schools before leaving?); 
j) The average annual spending per pupil. 
7. With respect to such data, does the Department believe that a correlation exists between the answers to these questions and student outcomes?  If so, what is the correlation?  If not, why is there no correlation? 

As indicated above, this administration has long held that the inequitable distribution of human resources in the school system has contributed significantly to disparate opportunities for students of different races and incomes.  Our Children First reforms are a direct response to this inequitable distribution of resources.
8. Without using any form of the word “committed” or the phrase “for all students,” please detail the Departments efforts to improve graduation outcomes for black and Latino high school students.  What do such programs cost?  How many students do they reach?  How effective are they, and how does the Department evaluate them? 

The Children First reforms constitute the Department’s efforts to improve graduation outcomes for black and Latino high school students.  Details will be provided in testimony at the hearing on Tuesday, November 29th, 2005.
















